Education 449 Special Inquiry Project Part II

By Samantha Bruehl


In getting to know Will* more over the past few weeks, I have mixed feelings of both hope and frustration about the behavioral challenges he presents in the classroom. On one hand I can tell from multiple conversations with Will that the majority of the time the distracted and occasionally disruptive behaviors he exhibits are not intentional. It is good to know that Will truly does want to be a good student and do what is expected from him as a Kindergarten student (as seen in his willingness to oblige to completing a task or changed a behavior when redirected) yet re-directions occur frequently and so this lack of remembrance of expectations is a concern. 


One new observation I have made about Will is that although classroom expectations may not be in the forefront of his mind when he makes certain behavioral choices in the classroom, he certainly knows when he is in trouble for something, knows the resulting consequence, and will hold himself accountable for his. For instance, one morning I gave Will multiple warnings about carpet expectations and he continued to make poor choices throughout his time on the carpet despite these constant reminders. The class has a behavior chart with their names written on clothespins and if their clothespin is moved into the yellow zone at any point during the day then they are to miss the first five minutes of the next recess. I moved Will's name to yellow that day (something that I hadn't done in a while) and that day when I was one of the last ones out the door to recess I found Will sitting on the bench waiting for his five minutes of time-out to be up. He is the only student that I can remember that has remembered to put himself in time-out for being moved down to yellow on the behavior chart without being reminded at the start of recess by a teacher. One preemptive strategy that has been implemented in the classroom to help Will focus better while learning on the carpet is to have him sit in the front row near my chair when I am teaching, away from distractions such as friends to talk to and items within reach (chairs, tables, books, etc.). This strategy has generally proved successful for I have noticed a significant change in his ability to focus depending on whether he is sitting in the front row on the carpet versus sitting near the back of the group. There have been times when Will has even gone to sit in the front row of his own initiation for he knows I am likely to ask him to move their. Another observation I have made tied to this is that during times when I review expectations with the group (such as classroom rules during free choice time) Will can and does raise his hand to offer a reminder of a rule, showing he does know the rules whether or not he is making a conscientious effort to follow them consistently. I think that these instances demonstrate an increasing degree of ownership Will is taking over his behaviors. Another issue connected to distracted and off task behaviors that Will demonstrates while on the carpet is an inability to finish his worksheets when working at his assigned tables seat the majority of the time within the time allocated. I have discussed this with Will and he has admitted that he is distracted from doing his work because he is talking to his classmates. One strategy that we tried before moving Will to another table seat was to give him his own personalized desk to work at (versus at  a table with about five other students) so that he can have his own space to work and not be tempted to talk to a neighbor. This seemed to work somewhat as Will is a very smart boy does have the ability to finish his work in a specified period of time given to the whole class; because his newer seat at a large table seems to be distracting for him, having him do his work at a personalized desk again is definitely something I would like to get back to having Will do. In conversation with Will I was able to determine that he does understand that this separate seat is not a punishment but rather a plan to help him do well and get his work done. While Will is still being constantly redirected and reminded of where he should be and what he needs to be doing at a particular time throughout the day, these small steps are encouraging. 


One way that I plan to move forward in terms of helping Will stay on task is to create an individualized behavior chart. One specific time during the day when Will has trouble staying on task is when he is supposed to be completing his morning jobs when he comes in first thing in the morning; taking out his yellow folder, putting away his backpack, trading in his Coastguard Kelsey guided reading books, and doing the morning bell ringer worksheet. In one article I found, it was suggested that one intervention for student's who exhibit off-task behaviors school counselors could use "goal attainment scaling" through graphing each week's "goal attainment results" so as to give students a form of "visual aid" that students could see and "evaluate their progress"1. One school-wide rewards program already in place gives students the opportunity to earn "dragon stars" for following school roles and showing excellent citizenship behaviors that in our classroom result in a prize for one earned at the end of each week. Will is eager to earn these along with many of his fellow classmates and so I think tying in a prize towards which he can work by staying on task. In having more of his goal attainment chart/graph filled in every time he is making good choices and staying on task, he can visibly see how he is doing and what he still must do to reach a certain level and earn a reward. I think this is a good idea to try with Will because he already sincerely wants to do well and follow directions and a visual reminder such as a chart will a constant reiteration of expectations he is meeting and ones he still needs to work to meet. In talking with my cooperating teacher, we have decided that we will use this behavior chart to aim to meet small goals at first (such as completing all the steps in the class's morning responsibilities routine) and then create bigger goals for Will from there in terms of staying on task during the day. 


Another strategy supported by research that I have been doing consistently but would like to try more systematically (using a fixed time approach) is to check in on Will every few minutes to see if he is on task or not, praising him if he is on task and redirecting him if he is off task. This "fixed-time delivery of teacher attention" operated under a condition of the teacher either praising or re-directing the student about every four minutes and ignoring any behaviors in between these intervals. The results of this study found that fixed-time attention was successful in both increasing on task behaviors exhibited by students and decreasing off task and disruptive behaviors2. I like the consistency of this strategy and it reminds me to consistently look for not only off-task behaviors exhibited by Will but also good on task behaviors that are deserving of praise by providing a routine time to briefly check-in and see how Will is doing. Recording whether Will is on task or not during these brief checks throughout the day will be one way in which I can determine his progress.I believe that this strategy in combination with the implementation of a concrete behavioral chart will help Will to work towards meeting kindergarten classroom work and learning expectations and will thus help him progress even more academically the more he is able to focus on his learning. 
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